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Revisiting the Vletnam Era
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N THE YEARS since the 9/11 attacks and in the subsequent conflicts in

Afghanistan and Iraq, the U.S. Department of Defense has initiated many
programs and policies to prepare military personnel to operate in foreign
cultures. Although these programs are new, the problem of preparing military
personnel for operations abroad is not. In this article, we review Vietnam-era
and more recent cultural training methods in the context of their underlying
instructional principles. There is much to learn from the Vietnam-era pro-
grams in terms of successful instructional methods and ensuring the transfer
of cultural learning.

Relations between U.S. military personnel and members of the communi-
ties in which they operate abroad are an ongoing consideration for defense
leaders. These relations have sometimes turned hostile, such as when naval
ships were barred from harbors in Spain in the 1960s due to a liberty inci-
dent at a bullfight in which U.S. sailors were cheering for the bull.! Another
example occurred when violent crimes allegedly committed by U.S. service
members soured relations with German host nationals after World War I1.2In
addition to relations with host communities, intercultural interactions have
been an integral component of operations, such as in training and advising
indigenous forces. The United States has engaged in military advising around
the world, from Southeast Asia to Central America. Thus, it was somewhat
surprising that the U.S. military did not have existing programs on which to
build when the need arose after 9/11 to prepare ground troops for the realities
of counterinsurgency operations in Iraq and Afghanistan.

In the years since 2001, the U.S. Department of Defense has initiated
many changes in policy and organizational structure, such as the addition of
cultural issues to Army doctrine.> Moreover, it has established culture centers
to develop and deliver training.* Although these programs are new, the need to
prepare military personnel for operations abroad is not. For example, Special
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Forces personnel have always had a cultural and
regional element to their roles and training.

The years of both Vietnam and post-9/11 were
rapid growth periods for research on and imple-
mentation of cultural training programs for general
purpose forces. This paper will review some of the
methods developed in those two eras to highlight
notable methods that can be incorporated into cur-
rent and future training and education programs.

In subsequent sections, we review the Vietnam
era and more recent cultural training programs
in the context of their underlying instructional
principles.

Applying Merrill’s Principles of

Instruction

In synthesizing instructional design theories,
professor of instructional technology M. David
Merrill identified five core principles of instruc-
tion.> These principles provide a prescriptive
framework for designing instruction in a way that
best facilitates learning. Applying these principles
to cultural training can help identify valuable les-
sons from past programs and guide the design of
current and future programs.

Learning is promoted when learners are

engaged in solving real-world problems.®
Training for intercultural effectiveness
should focus on the interaction between
members of cultures rather than on the
cultures themselves.

Effective instruction tends to provide a real-
world context or frame concrete problems for the
learner.® Case studies, critical incidents, and nar-
ratives provide context. They also frame cultural
learning in terms of problems or situations that
military personnel are likely to encounter. Early
cultural training methods often advocated this
approach.

A product of U.S. defense research efforts, the
critical incident technique was developed by John
Flanagan while devising methods for aviation
personnel selection.’ Other researchers subse-
quently used this method to identify intercultural
situations and published a set of critical incidents
for use in cultural training.'® Critical incidents
were to “bridge the gap” between the concrete
and abstract to help stimulate the interest of those
going abroad.!" Because those least effective in
intercultural encounters are often the ones most
confident in their abilities, concrete situations can

Air Force Capt Tanya Manning, shown at the head of the “table,” eats her meal in the customary way of the Middle Eastern
culture. Women take their meals in a separate room from men during this traditional Afghan luncheon coordinated by
the 189th Infantry Brigade as part of cultural awareness training at Camp Atterbury, Joint Maneuver Training Center, 14
November 2009.
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be helpful in pointing out the need for cultural
learning. Such situations form the foundation
of the culture assimilator method discussed in a
subsequent section.!?

More recently, the Air Force Cultural Stud-
ies Project gathered first-person narratives from
airmen about their intercultural experiences on
deployment. Dramatizations of such experiences
are often cultural training tools, such as in the
Army 360 training"® or the Army Excellence in
Leadership tool.'* This approach contrasts with
the area studies approach, which seeks to convey
factual and conceptual information about a specific
group, country, or region."> Area studies include
multimedia, films, novels, and reading materials
reviewed and approved by experts.!® In Vietnam, a
“package concept” included multimedia materials
that did not require an instructor.'” Potential prob-
lems included oversimplifications or intentionally
projecting a particular image of a culture.

The military services’ culture centers used the
area studies approach in their initial efforts in
2005 and 2006." Subject matter experts designed
courses and materials on specific countries and
topics, and also provided supplementary material
in the form of guide books or “smart cards” as
references on deployment.?” Marine and soldier
reactions to these materials were mixed and often
unfavorable.?! The culture centers’ offerings have
since expanded to include more operationally and
functionally oriented instruction.

Learning is promoted when relevant previous
experience is activated.”

An increased awareness of and insight into Ameri-
can values and assumptions results in greater alert-
ness and ability to diagnose failures in intercultural
communication, and more flexibility in modifying
ones own behavior.®

Because everyone is socialized into at least one
culture, a service member’s experiences of his cul-
ture can teach knowledge and skills for engaging
with other cultures. Although the impact of one’s
own culture is often unrecognized and automatic,
instruction can make cultural self-awareness explicit
and use it to structure new learning. Activating or
forming a mental structure for existing knowledge
can help in acquiring new knowledge.

Various training methods can be used to build
cultural self-awareness. For example, A.J. Kraemer
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developed a cultural self-awareness workshop.? Its
goal is to enable participants to recognize cultural
influences on their thinking to decrease their “cul-
turally conditioned assumptions.”” The workshop
includes lectures, role play, and debriefing exercises
in small groups.

Another method that develops cultural self-
awareness is the contrast-American exercise.”
Although originally developed for military person-
nel, it has also been used by World Bank staff, State
Department staft, and business executives, and the
International Management Institute of American
University uses it now.”’ This face-to-face train-
ing tool was initially developed from research into
American cultural patterns, mirror images of those
patterns, and advisory overseas scenarios.” Trainees
participated in exercises with live actors playing the
role of someone from another culture. Additional
training focused on intercultural communication.

Learning is promoted when the instruction
demonstrates what is to be learned rather than
merely telling information about what is to be
learned.”

Comparing an optimal or criterion perfor-
mance with an ineffective performance can
give the trainee a basis for evaluating his own
behavior in similar circumstances.>

Merrill argued that presenting examples is more
effective than presenting information. Thus, the criti-
cal incident approach, depicting real-world situations
involving conflicting cultural norms, can address
this principle. Common assumptions people make in
intercultural encounters involve projected cognitive
similarity (assuming another person’s cognition is
similar to their own in similar situations).?' Critical
incidents can demonstrate concrete examples of this
phenomenon.

Training can also depict cultural norms or prac-
tices that military personnel are likely to encounter.
”Overseamanship” was an entertaining program
intended to develop culture specific awareness and
positive relationships with local populations for naval
personnel on liberty in ports around the world.?
Developed by David Rosenberg, a culture expert
and folk entertainer, in cooperation with the Navy
People-to-People department, the program featured
instruction by Rosenberg himself, who demonstrated
cultural awareness through singing, dancing, and
audience involvement.*
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Muhammad Naeem Ayoubzaada, a Dari language instructor for the 2nd Marine Special Operations Battalion, U.S. Marine
Corps Forces, Special Operations Command, teaches marines and sailors Dari language skills and the cultural nuances of
the Afghan people. The unit participated in language and culture training for deployment to Afghanistan at Marine Corps
Base Camp Lejeune, NC, 27 May 2009.

In another approach, group- or team-based train-
ing with multi-cultural members provided intercul-
tural conflicts via direct experience.** Having train-
ees interact and perform tasks with foreign nationals
in the training environment provides opportunities
to experience the kinds of interpersonal conflicts
that will likely occur on deployment, but in a
structured environment. Such opportunities are
readily available in military educational institutions,
as these schools typically have foreign military
students in attendance along with U.S. personnel.

Other proposed forms of demonstration include
Air Force research examining the potential for
modeling and imitation to help develop intercul-
tural skills.* Prominent researcher in intercultural
communication Richard Brislin also recommended
using modeling and social support training.*® This
argument has recent echoes.’” Although the training
has a strong theoretical basis, it is unclear whether
any subsequent design of cultural training explicitly
included the modeling of exemplary intercultural
behavior.

12

Learning is promoted when learners are
required to use their new knowledge or skill to
solve problems.*

Each individual needs to experiment with
various ways in which new patterns of
thought and new ways of observation and
behavior can become a part of himself.>

Several methods give trainees the opportunity
to apply their new cultural knowledge or skills
by presenting situations in which the trainees can
make errors or experience uncertainty that increase
the likelihood of behavior change.*

The culture assimilator tool was originally devel-
oped for military application and later refined for
other intercultural situations.*! Early culture assimi-
lators were culture or country specific (e.g., Greece,
Thailand, and Korea). Culture assimilators were also
developed to improve race relations in the Army,
linking internal diversity challenges with external,
intercultural training, as has been suggested more
recently.** Later, culture-general assimilators were
developed for situations involving multiple foreign
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cultures abroad or multiple cultures within one’s
home country.*

Culture assimilators consist of critical incidents
and different responses to or interpretations of those
incidents. Trainees choose a response, and subse-
quent discussions address the appropriateness of
each option for the target culture. Evaluations using
different methods have shown that culture assimila-
tors are effective, resulting in positive changes in
both attitude and behavior.*

In another method, the self-confrontation tech-
nique sought to increase the degree of rapport and
efficiency of communications with host nationals.*
Participants received a detailed description of
interaction expectations, followed by a videotaped
role-play exercise. Afterward, participants were
given feedback of their performance while viewing
the tape and then participated in another role-play
exercise, again receiving feedback with video.
Evaluation of this method showed that behavioral
skills for interacting in Middle Eastern and North
African countries improved in ROTC students and
in officers, and the skills were retained over time.*®

Simulations and tactical games have been widely
used in military training for some time. The Navy
supported research to develop cross-cultural simula-
tions.*’ In fact, Navy funding was used to develop
Bafa Bafa, a widely known cultural simulations
game in current use. The game involves multiple
groups instructed on the rules of a fictitious cul-
ture. Fictitious cultures were constructed because
military personnel were likely to work in several
different countries, so needed to learn not just spe-
cific cultural norms and facts, but also principles
underlying intercultural dynamics.*

Once informed of the rules in Bafa Bafa, the
groups must work together to achieve a common
task while not revealing the norms of their particular
culture to outsiders. As the groups interact, they
get an idea of how ambiguous rules impede task
completion. Business executives, students, Peace
Corps workers, and other professionals who work
across cultures have used this simulation. Ironically,
it is less commonly used in the military, despite its
origins with the Navy.

More recent simulations for cultural training
include Enhanced Learning Environments with
Creative Technologies for Bi-lateral Negotiations
(ELECT-BILAT).* After completing a negotiation
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exercise set in Iraq, trainees in ELECT-BILAT can
view selected moments from their simulated meeting
and receive feedback. This kind of training is a cost-
effective means of providing simulations for large
numbers of personnel preparing for deployment.*

Learning is promoted when learners are
encouraged to integrate (transfer) the new
knowledge or skill into their everyday life."!

Techniques must be devised to transfer the
favorable behaviors learned during training
to the real world.»

Integration, Merrill’s fifth principle, suggests that
learners benefit from reflecting on, discussing, or
defending their new skill set. Teaching one’s new
knowledge or skill to others also accomplishes
integration and transfer, as does demonstrating use
of the knowledge or skill on the job.3 In this way,
the learner individualizes the new knowledge for his
or her purposes. Providing training after personnel
had been in country for some time was one recom-
mendation to ensure cultural training transfer.>* In
addition, training programs in the 1960s and 1970s
provided plenty of opportunities for integration
and transfer by providing cultural instruction at
the unit level.

More recently, integration and transfer have
become central concerns for cultural training and
education. Methods for integration that include a
social component—teaching, discussion, and appli-
cation on the job—not only increase transfer for the
learner, but also can facilitate learning in others.
Formally establishing communities of learning
and practice help to achieve this goal, as the Army
has done in recent years with its Battle Command
Knowledge System, which provides opportunities
for peer-to-peer exchanges and dissemination of
knowledge.*

Predecessor Cultural Training

Programs

The methods described above were largely
developed in defense research and partly imple-
mented into training programs. Some training
combined multiple methods and provided instruc-
tion at the unit level, such as the Personal Response
Program and the Troop-Community Relations
Program. Developed for and funded by the Army
and the Navy, the Personal Response Program was
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implemented for personnel deploying to Vietnam,
specifically in the combined-action platoons of the
Marine Corps.’’ The Troop Community Relations
Program was designed for troops stationed in Korea.

Cultural understanding and sensitivity were a
tactical necessity for marines conducting coun-
terinsurgency operations in Vietnam.*® Surveys of
marines’ attitudes toward and experiences with the
host nation population in both Vietnam and Japan
helped identify important cultural information.*
The critical incidents developed for the Personal
Response Program were among the most effective
aspects of the program.®® In the Marine Corps, unit
leaders led critical incident briefings to change
attitudes and build concern and respect for the
Vietnamese.®! The program eventually employed
lectures, discussions, illustrated message posters,
human-interest news releases, and role playing in
simulated village settings at the NCO Leadership
School in Okinawa and in the Orientation School
for combined action units and supporting units.
The program included cultural analysis, active
problem solving, attitude modification, and learn-
ing reinforcement (e.g., feedback to the trainee).®
Combined-action platoon instruction, personal
response, and other socio-cultural material totaled
about 26.5 hours of training, or 38 percent of the
combined-action platoon’s predeployment training
time.®

The Personal Response Program was successful
and well-received.® Indeed, feedback from those
who received the training indicated that the per-
sonal-response component should have been length-
ened.® Leaders reported the benefits of the program
for learning about their troops’ attitudes.*® Overall,
both the Combined Action Platoon Program and the
Personal Response Program were viewed as quite
successful. Unfortunately the ground forces did not
widely adopt them.®’

The Troop Community Relations program in
Korea had similar goals: positive regard for host
nationals, social objectivity, the ability to deal with

culture shock, and the maintenance of effective
relationships. ® The program included culture-spe-
cific lectures on Korean customs, family patterns,
and religion, followed by a series of discussion
sessions. An action program was implemented
including soldiers teaching English, social gath-
erings, and small-scale, cooperative community
development projects between Americans and
Koreans. The small-scale pilot program subse-
quently went Army-Korea wide between 1965 and
1967. An evaluation showed that attitudes toward
Korean soldiers improved as a result of the train-
ing.® Even when poorly implemented, the program
produced more positive views.”

Conclusions

Many of the themes of and methods for cultural
training in the 1960s and 1970s have parallels
today. First, the goal has not changed. Brislin
noted, “Cross cultural training has as its purpose
the development of attitudes and behaviors of
U.S. military personnel such as to enable them
to function most effectively in a foreign environ-
ment.””" This goal has been echoed more recently
by discussions of cross-cultural competence as
enabling “external adaptability” and mission
success.”? The Marine Corps uses the concept
of “operational culture.”” The consensus is that
cultural understanding and related skills are a
necessity for most military personnel, for at least
some types of operations.

Second, both eras shared the common chal-
lenge of providing effective training to large
numbers of personnel within a short period of time.
Similar debates emerged about how to approach
cultural training and education. In earlier times,
some authors distinguished between area studies
approaches and human relations training.” This
distinction included not only the content of what
was taught (specific norms and beliefs), but also
the method, with human relations training being
more experiential and case-based.

Many of the themes of and methods for cultural training in the 1960s and

1970s have parallels today.

14

July-August 2012 e MILITARY REVIEW



\

LtCol Michael Kinsdorf, the 1st Battalion, 23rd Marine Regiment’s commanding officer, shakes hands with an Afghan
tribal leader during a cultural training scenario at the Marine Corps Mountain Warfare Training Center in Bridgeport, CA,10
June 2009.

A similar distinction has emerged recently in the
form of culture- or region-specific vs. culture-general
approaches.” The military services have partly
resolved the debate over the merits of each by adopt-
ing both. Predeployment cultural training tends to be
highly tailored to the country and cultures that person-
nel will encounter on their upcoming deployment,
whereas professional military education employs
regional or culture-specific elements in addition to
more general principles and skills. The Introduction
to Culture course offered by the Community College
of the Air Force is an example of the culture-general
approach in military education.” It emphasizes devel-
oping cultural relativism.

Third, the use of similar instructional methods
across eras is evident. Critical incidents and case-
based instruction have been used both in earlier
conflicts in Southeast Asia as well as for Afghani-
stan and Iraq more recently. Providing relevant,
problem-oriented instruction and opportunities to
apply cultural knowledge and skills are common
events, although the media tend to differ. In the
Vietnam era, application often occurred in live role
play or in classroom discussion. More recently,
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although live role play is still used at training centers,
use of computer-based simulations is increasing.”’
New trainee intercultural skills emerge in interactions
with instructional technologies, and then presumably
transfer to human-to-human interactions.

The absence of earlier cultural training programs
from recent discussions suggests that there is still
much to learn from examining research and training
from the 1960s and 1970s. For example, culture-
assimilator and contrast-American methods do not
appear in current approaches to military cultural
training, although their impact on learning has been
demonstrated in the literature. These methods could
be of use in a variety of training and education set-
tings and media today.

Instructional technologies present another issue
for further examination. Clark has argued that dif-
ferent instructional media do not influence learning
because they are merely delivery mechanisms, not
the instructional method. ”® Thus, to the extent that
instructional technologies use the same methods as
in earlier cultural training, we would not expect any
differences in learning.” However, different delivery
media may not be instructionally equivalent. There
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may be tradeoffs between using technologies that can
reach larger numbers of personnel and using methods
that better simulate the live interactions that occur on
deployment to an unfamiliar culture (for example,
intercultural anxiety).%

A related issue here is the continuing need for
valid and reliable methods to assess cultural learn-
ing outcomes. Assessment methods are needed to
identify effective instructional methods and further
performance gaps. In both eras, substantial resources
and effort developed cultural instruction, but assess-
ing its impact on learning or performance has been
neglected. Although developed, no instruments to
assess performance and relevant personal skills and
characteristics were implemented for institutional
use.®! Evaluation of training did occur in certain
instances, showing that training had a positive effect
on cultural learning in the short-term.** However,
its impact on performance was less often assessed.®

A recent Government Accountability Office report
pointed out the need for metrics to assess progress
toward strategic cultural training goals in the Army
and Marine Corps, indicating that the need for
assessment methods is as salient as ever.* Although
some research demonstrates that training tools have
an impact on specific cultural learning objectives,
explicitly linking those learning outcomes to the
goals identified in strategic guidance or to mission
performance has not yet occurred.®

Implications for the Future

Vietnam-era cultural training for military per-
sonnel all but faded from consciousness during
the 1980s. However, due to increasing demand,
research on cultural training continued for cor-
porate managers working abroad, providing
advances in our understanding and assessment of
intercultural knowledge, skills, and characteristics
of benefit to military personnel.®® Findings from
this research have been helpful in the development
of programs and policies for the current operating
environment.

The policies adopted in recent years to institu-
tionalize cultural training and education represent
one important advance over the previous era. By
incorporating culture into doctrine and into stra-
tegic guidance, the Department of Defense has
greatly improved the odds that the cultural train-
ing programs implemented in recent years will
survive beyond the conflicts that prompted them.
The military services have each implemented a
strategy for cultural and foreign language train-
ing, and the Office of the Secretary of Defense
continues to highlight the importance of culture in
workforce development.’” Time will tell whether
these efforts are sufficient to ensure that culture
does not recede, once again, into specialist com-
munities and out of the awareness of general
purpose forces.MR

NOTES

1. Glynn Mapes, “An outgoing civilian tells outgoing sailors safe way to have fun,”
The Wall Street Journal 1, 7 August 1967, 12, retrieved from ProQuest Historical
Newspapers: The Wall Street Journal (1889-1993).

2. Office of Public Affairs, Assessment of troop community relations (Report C-1,
Series Number 3, 1956), Frankfurt, Germany: U.S. Embassy.

3. Department of the Army, Field Manual (FM) 6-22, Army Leadership: Competent,
Confident, Agile (Washington, DC: Government Printing Office [GPO], 2006); FM
3-24, Counterinsurgency (Washington, DC: GPO).

4. Amy Alrich, Framing the Cultural Training Landscape: Phase | Findings (Alex-
andria, VA: Institute for Defense Analyses, 2008).

5. M. David Merrill, “First principles of instruction,” Educational Technology
Research and Development, 50 (2002): 43-59.

6. Ibid., 45.

7. Robert J. Foster, Dimensions of Training for Overseas Assignment (Technical
Report 69-11, 1969) (Language and Area Training) (Alexandria, VA: Human Resources
Research Office, George Washington University, 19).

8. Merrill.

9. John C. Flanagan, “The critical incident technique,” Psychological Bulletin,
51, (1954): 327-58.

10. Lawrence M. Stolurow and Suthita Santhai, Critical Incidents With Hetero-
Cultural Interactions, Technical Report No. 42 (Advanced Research Projects Agency,
Office of Naval Research, 1966).

11. Robert J. Foster, “Examples of cross-cultural problems encountered by Ameri-
cans working overseas: An instructor’s handbook” (Contract DA 44-188-AR0O-2) (Alex-
andria, VA: Human Resources Research Office, George Washington University, 1965).

12. Uriel G. Foa and Martin M. Chemers (1966), The Significance of Role Behavior
Differentiation for Cross-Cultural Interaction Training, Office of the Surgeon General,
Technical Report 22 (Urbana, lllinois: University of lllinois; Harry Triandis, 1981).
Some dimensions of intercultural variation and their implications for interpersonal
behavior. Interim report to the Office of Naval Research, Organizational Effective-
ness Research Program.

16

13. Michelle Tan, “Video game offers cultural awareness training,” Army
Times, 19 August 2009, online at </www.armytimes.com/news/2009/08/
army_360train_081909w/> (13 October 2011).

14. Randall W. Hill, Jr., et al., Learning the Lessons of Leadership: Case Method
Teaching With Interactive, Computer-Based Tools and Film-Based Cases, Technical
Report 1226, (Arlington, VA: U.S. Army Research Institute for the Behavioral and
Social Sciences, 2008).

15. Robert D. Campbell, United States Military Training for Cross-Cultural Inter-
action, Report for Office of Naval Research contract, NR 170-032 (Alexandria, VA:
Matrix Corporation, 1969).

16. Robert J. Foster and David T. O’'Nan, Some Resources for Area Training,
Technical Report 67-11 (Alexandria, VA: Human Resources Research Office, George
Washington University, 1967).

17. Gloria L. Grace and N. A. Hofland, Multi-Media Training for Cross-Cultural Inter-
action (Santa Monica, CA: System Development Corporation (AD 651574) [1967]).

18. Foster and O’Nan, 1967.

19. Remi Hajjar, “The Army’s New TRADOC Culture Center,” Military Review
(November-December 2006): 89-92; Barack Salmoni, “Advances in pre-deployment
training: The U.S. Marine Corps approach,” Military Review (November-December,
2006): 79-88.

20. Training and Doctrine Command Culture Center, “Afghanistan culture smart
card” (Sierra Vista, AZ: U.S. Army Training and Doctrine Command Culture Center,
2009).

21. Rochelle Davis (2010), “Culture as a weapon,” Middle East Research and
Information, 255, online at <http://www.merip.org/mer/mer255/culture-weapon> (5
October 2011).

22. Merrill 46.

23. Foster, 19.

24. Alfred J. Kraemer, “The development of cultural self-awareness: Design of
a program of instruction” (professional paper, Alexandria, VA: Human Resources
Research Office, The George Washington University, 1969), 27-69. Alfred J. Kraemer,

July-August 2012 e MILITARY REVIEW



“A cultural self-awareness approach to improving intercultural communication skills”
(professional paper Hum RRO-PP-5-73, Alexandria, VA: Human Resources Research
Organization, 1973).

25. Ibid.

26. Edward C. Stewart, “The simulation of cross-cultural communication” (technical
report, Alexandria, VA: Human Resources Research Office, The George Washington
University, 1967). Edward C. Stewart, Jack Danielian, and Robert J. Foster, “Simulating
intercultural communication through role-playing” (technical report 69-7, Alexandria,
VA: Human Resources Research Office, The George Washington University, 1969).

27. Gary Weaver, “The contrast-culture simulation: Mr. Kahn. 12th Annual Inter-
cultural Management Institute Conference on Intercultural Relations” (Washington,
DC, 2011).

28. Stewart, Danielian, and Foster.

29. Merrill.

30. Otto Zinser, “Imitation, modeling, and cross-cultural training” (Technical Report
AMRL-TR-66-88) (Wright-Patterson Air Force Base, OH: Aerospace Medical Research
Laboratories, Aerospace Medical Division, Air Force Systems Command, 1966), 25.

31-Kraemer, 1973.

32. Richard W. Brislin, “The content and evaluation of cross-cultural training
programs” (Institute for Defense Analyses Science and Technology Division, Contract
DAHC15 67 C 0011, Paper P-671) (Arlington, VA: Advanced Research Projects
Agency, 1970).

CPT Walter Edward Clarke, “Carrier Captain’s report: Overseamanship spells
diplomacy,” Naval Aviation News (April 1963): 12-13; CDR J.P. Dickson, Overseaman-
ship training. BuPers Naval Training Bulletin (Winter 1962-1963): 26-33.

33. E.F. Fitzgerald, “Marine Corps plays big role in People-to-People program,”
Marine Corps Gazette, 62 (April 1962), retrieved from ProQuest Military Collection;
Mapes, 1967; Earl Smith, “Good-will tutor,” Leatherneck (January 1961): 36-39, 77,
retrieved from ProQuest Military Collection.

34. Robert J. Foster and Jack Danielian, “An analysis of human relations training
and its implications for overseas performance” (Technical Report 66-15) (Alexandria,
VA: Human Resources Research Office, The George Washington University, 1966).

35. Zinser.

36. Brislin, 1970.

37. Paula Caligiuri, Raymond Noe, Riall Nolan, Anne Marie Ryan, and Fritz
Drasgow, “Training, developing, and assessing cross-cultural competence in soldiers”
(Technical Report 1284) (Arlington, VA: U.S. Army Research Institute for the Behavioral
and Social Sciences, 2011).

38. Merrill, 49.

39. Foster and Danielian, 1966, 8.

40. Foster, 1965; David E. Weldon, Donal E. Carlston, A. Kent Rissman, Leonard
Slobodin, and Harry C. Triandis, “A laboratory test of effects of culture assimilator
training,” Journal of Personality and Social Psychology, 32(2) (1975): 300-10.

41. Fred E. Fiedler, Terence R. Mitchell, and Harry C. Triandis, “The culture
assimilator: An approach to cross-cultural training,” Journal of Applied Psychology,
55 (1971): 95-102.

42. Remi Hajjar, “A new angle on the U.S. military’s emphasis on developing
cross-cultural competence: Connecting in-ranks diversity to cross-cultural compe-
tence,” Armed Forces and Society, 36, (2010): 247-63; Brian R. Selmeski, “Military
cross-cultural competence: Core concepts and individual development” (Occasional
Paper Series, Number 1, Kingston, Ontario: Royal Military College of Canada, Centre
for Security, Armed Forces and Society, 2007).

43. Richard W. Brislin, “A culture general assimilator: Preparation for various
types of sojourns,” International Journal of Intercultural Relations, 10 (1986): 215-
34. J. Kline Harrison, “Individual and combined effects of behavior modeling and
the cultural assimilator in cross-cultural management training,” Journal of Applied
Psychology, 77 (1992): 952-62.

44. Terence R. Mitchell, Dennis L. Dossett, Fred E. Fiedler, and Harry C. Triandis,
“Culture training: Validation evidence for the culture assimilator,” International Journal
of Psychology, 7 (1972): 97-104. S. Worchel, and Terence R. Mitchell,” An evaluation
of the effectiveness of the culture assimilator in Thailand and Greece,” Journal of
Applied Psychology, 56 (1972): 472-79.

45. LT Herbert T. Eachus, “Self-confrontation for complex skill training: Review
and analysis” (Technical Report AMRL-TR-65-118, 1965) (Wright-Patterson Air Force
Base, OH: Aerospace Medical Research Laboratories, Aerospace Medical Division,
Air Force Systems Command). Donald B. Haines and LT Herbert T. Eachus, “A pre-
liminary study of acquiring cross-cultural interaction skills through self-confrontation”
(Technical Report AMRL-TR-65-137, 1965) (Wright-Patterson Air Force Base, OH:
Aerospace Medical Research Laboratories, Aerospace Medical Division, Air Force
Systems Command).

46. LT Herbert T. Eachus and Philip H. King, “Acquisition and retention of cross-cul-
tural interaction skills through self-confrontation” (AMRL-66-8, 1966) (Wright-Patterson
Air Force Base, Ohio: Aerospace Medical Research Laboratories, Aerospace Medical
Division, Air Force Systems Command); Philip H. King, “Cross-cultural interaction skill
training: A field test of the self-confrontation technique” (Wright-Patterson Air Force
Base, Ohio: Air Force Aerospace Medical Research Lab, 1967).

47- John R. Raser, Simulation for Cross-Cultural Research and Training and
Multi-National Student Survey, Final Report for Office of Naval Research (La Jolla,
CA: Western Behavioral Sciences Institute, 1969).

48. Garry Shirts, Ten secrets of successful simulations, Training 29, 1992, 79-83.

49. H. Chad Lane, Matthew Hays, Mark G. Core, David Gomboc, Eric Forbell,
Daniel Auerbach, and Milton Rosenberg, “Coaching intercultural communication in
a serious game,” Proceedings of the 16th International Conference on Computers
in Education (Jhongli City, Taiwan: APSCE, 2008), 35-42.

50. Robert E. Foster and J. Dexter Fletcher, “Computer-based aids for learning, job
performance, and decision-making in military applications” (Alexandria, VA: Institute
for Defense Analyses, 2002).

51. Merrill, 50.

MILITARY REVIEW e July-August 2012

CULTURAL TRAINING

52. Brislin, 1970, 59.

53. Merrill.

54. Foster and Danielian, 1966.

55. Caligiuri, Noe, Nolan, Ryan, and Drasgow, 2011.

56. Ibid.

57. Al Hemingway, Our War was Different: Marine Combined Action Platoons
in Vietnam (Annapolis: Naval Institute Press, 1994).

58. Michael E. Peterson, “Expansion: 1966-67,” in The Combined Action Pla-
toons: The U.S. Marines’ Other War in Vietnam (New York: Praeger, 1989), 31-54.

59. Peterson.

60. W.W. Newman, New dimensions in the use of the critical incident technique
in cross-cultural interaction training (Washington, DC: Bureau of Naval Personnel,
1967).

61. Department of the Navy, Unit leaders personal response handbook (NAVMC
2616) (Washington, DC: Headquarters, United States Marine Corps, 1967), 191.

62. Newman, 1967.

63. Bruce C. Allnut, Marine Combined Action Capabilities: The Vietnam Experi-
ence, Office of Naval Research Technical Report HSR —RR-69/9-Cp (McLean, VA:
Human Sciences Research, 1969).

64. Peterson.

65. Alinut.

66. MAJ J.R. Laws, “One response to personal response,” Marine Corps Gazette,
52(3) (1968): 26-28, from ProQuest Military Collection.

67. MAJ Curtis L. Williamson, Ill, “The U.S. Marine Corps Combined Action
Program: A proposed alternative strategy for the Vietham War,” (student paper,
Quantico, VA: Marine Corps Command and Staff College, 2002).

68. Brislin, 1970.

69 R.L. Humphrey, T. Parris, J. Shepherd, and P. Spector, “Troop-community
relations research in Korea” (Educational Materials AIR-E35-5/69-EM, 1969), Silver
Spring, MD: American Institutes for Research, Washington Office, International
Research Institute. P. Spector, T.C. Parris, R.L. Humphrey, J.B. Aronson, and C.F.
Williams, “Troop-community relations research in Korea” (Technical Report AIR-
E35-4/69-TR, 1969) (Silver Spring, Maryland: American Institutes for Research,
International Research Institute).

70. Brislin, 1970.

71. Ibidiii.

72. Selmeski, 15.

73. Barack A. Salmoni and Paula Holmes-Eber, Operational Culture for the
Warfighter (Quantico, VA: Marine Corps University Press, 2008).

74. Campbell; LT Herbert T. Eachus, “Comparison of various approaches to
1966) (training for culture-contact” (Technical Report AMRL-TR-66-7, Wright-Pat-
terson Air Force Base, OH: Aerospace Medical Research Laboratories, Aerospace
Medical Division, Air Force Systems Command; Newman, 1967).

75. Allison Abbe and Stanley M. Halpin, “The cultural imperative for professional
military education and leader development,” Parameters (winter 2009-2010): 20-31.

76. Robert R. Greene-Sands and Allison S. Greene-Sands, “Developing a
baseline for cross-cultural competence: Engaging necessary KSAAs in military
education,” manuscript under review, Journal of Cross-Cultural Psychology (2011).

77. Lane et al.; W. Lewis Johnson and Andre Valente, “Tactical language and
culture training systems: Using artificial intelligence to teach foreign languages
and cultures,” in Mehmet Goker and Karen Haigh, Proceedings of the Twentieth
Conference on Innovative Applications of Artificial Intelligence, 2008.

78. Richard E. Clark, “Media will never influence learning,” Educational Technol-
ogy Research and Development, 42 (1994): 21-29.

79. Richard E. Mayer, “The promise of multimedia learning: Using the same
instructional design methods across different media,” Learning and Instruction,
13 (2003): 125-39.

80. Cookie White Stephan and Walter G. Stephan (1992), “Reducing intercul-
tural anxiety through intercultural contact,” International Journal of Intercultural
Relations, 16, 89-106.

81. Dean K. Froelich, “An experimental criterion of cross-cultural interaction
effectiveness: A study of military advisors and counterparts” (professional paper
38-68) (Alexandria, VA: Human Resources Research Office, The George Wash-
ington University, 1968).Ted M. Yellen and Sandra J. Mumford, “The cross-cultural
interaction inventory: Development of overseas criterion measures and items that
differentiate between successful and unsuccessful adjusters” (Technical Report
75-27) (San Diego, CA: Navy Personnel Research and Development Center, 1975).

82:-Alan W. Lau and Perry N. Blanchard, “An evaluation of intercultural relations
training for Navy overseas personnel” (Technical Report 75-18) (San Diego, CA:
Navy Personnel Research and Development Center, 1975).

83. The culture assimilator is one exception; it was more extensively evaluated
in the laboratory and the field than were other training methods (Mitchell et al.).

84. Government Accountability Office report, “Military training: Actions needed
to improve planning and coordination of Army and Marine Corps language and
culture training” (GAO-11-456) (Washington, DC: U.S. Government Accountability
Office, 2011).

85. For example, Michelle L. Zbylut, Jeffrey D. Mark, and Christopher Vowels,
“Challenges and approaches to evaluating a leadership intervention for Army
officers” (paper presented at the Annual Meeting of the Academy of Management,
Atlanta, GA, 2006).

86. See Allison Abbe, Lisa M. V. Gulick, and Jeffrey L. Herman. “Cross-cultural
competence in Army leaders: A conceptual and empirical foundation” (Study Report
2008-01) (Arlington, VA: U.S. Army Research Institute for the Behavioral and Social
Sciences, 2007); Selmeski, 2007, for examples.

87. For example, Department of the Air Force, Air Force Culture, Region, and
Language Flight Plan, Maxwell Air Force Base, AL: Air Force Culture and Language
Center, 2009); Department of the Army, “Army culture and foreign language strategy”
(Arlington, VA: Headquarters, Department of the Army, 2009).

17




<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /All
  /Binding /Left
  /CalGrayProfile (Gray Gamma 2.2)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Warning
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.1000
  /ColorConversionStrategy /sRGB
  /DoThumbnails true
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo false
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo false
  /PreserveFlatness false
  /PreserveHalftoneInfo false
  /PreserveOPIComments false
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Remove
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages false
  /ColorImageMinResolution 100
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 100
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 1.30
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 10
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 10
  >>
  /AntiAliasGrayImages false
  /CropGrayImages false
  /GrayImageMinResolution 150
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 100
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 1.30
    /HSamples [2 1 1 2] /VSamples [2 1 1 2]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 10
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 10
  >>
  /AntiAliasMonoImages false
  /CropMonoImages false
  /MonoImageMinResolution 300
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 100
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects true
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e5c4f5e55663e793a3001901a8fc775355b5090ae4ef653d190014ee553ca901a8fc756e072797f5153d15e03300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc87a25e55986f793a3001901a904e96fb5b5090f54ef650b390014ee553ca57287db2969b7db28def4e0a767c5e03300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ENU (Use these settings to create Adobe PDF documents best suited for on-screen display, e-mail, and the Internet.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV <>
    /HUN <>
    /ITA <>
    /JPN <>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020d654ba740020d45cc2dc002c0020c804c7900020ba54c77c002c0020c778d130b137c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor weergave op een beeldscherm, e-mail en internet. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /BleedOffset [
        0
        0
        0
        0
      ]
      /ConvertColors /ConvertToRGB
      /DestinationProfileName (sRGB IEC61966-2.1)
      /DestinationProfileSelector /UseName
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure true
      /IncludeBookmarks true
      /IncludeHyperlinks true
      /IncludeInteractive true
      /IncludeLayers false
      /IncludeProfiles true
      /MarksOffset 6
      /MarksWeight 0.250000
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /NA
      /PageMarksFile /RomanDefault
      /PreserveEditing false
      /UntaggedCMYKHandling /UseDocumentProfile
      /UntaggedRGBHandling /LeaveUntagged
      /UseDocumentBleed false
    >>
    <<
      /AllowImageBreaks true
      /AllowTableBreaks true
      /ExpandPage false
      /HonorBaseURL true
      /HonorRolloverEffect false
      /IgnoreHTMLPageBreaks false
      /IncludeHeaderFooter false
      /MarginOffset [
        0
        0
        0
        0
      ]
      /MetadataAuthor ()
      /MetadataKeywords ()
      /MetadataSubject ()
      /MetadataTitle ()
      /MetricPageSize [
        0
        0
      ]
      /MetricUnit /inch
      /MobileCompatible 0
      /Namespace [
        (Adobe)
        (GoLive)
        (8.0)
      ]
      /OpenZoomToHTMLFontSize false
      /PageOrientation /Portrait
      /RemoveBackground false
      /ShrinkContent true
      /TreatColorsAs /MainMonitorColors
      /UseEmbeddedProfiles false
      /UseHTMLTitleAsMetadata true
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [600 600]
  /PageSize [612.000 792.000]
>> setpagedevice


